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Abstract 

This study aims to describe the role of teachers in creating an inclusive learning environment 

at SMAN 5 Kota Cirebon. Using a qualitative approach and observation and interview 

methods, this study highlights how teachers manage student diversity and create a supportive 

classroom atmosphere free from discrimination. The results of the study indicate that 

teachers have a significant responsibility in adapting teaching methods to student 

characteristics, conducting initial assessments, and employing flexible approaches. The 

main challenges faced include a lack of training, limited facilities, and the diversity of 

students' backgrounds. The strategies implemented involve student-centered learning, the 

use of interactive learning media, and collaboration between teachers, students, parents, and 

the community. The conclusion emphasizes the importance of teachers' sincerity and 

professionalism in creating a fair and humanistic learning environment. With the right 

approach, an inclusive learning environment can be effectively and sustainably realized. 
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INTRODUCTION 

Inclusive education is an approach in the world of education that focuses on providing equal 

learning opportunities for all students, including those with special needs. This approach 

emphasizes that every individual has the same right to obtain a quality education in a 

supportive and friendly environment without discrimination. In this concept, schools are 

required to accommodate the needs of students with diverse backgrounds, whether in terms 

of physical, intellectual, social, or emotional aspects. Inclusive education not only benefits 

students with special needs but also creates a more empathetic, tolerant, and harmonious 

environment for all students. In inclusive education, cooperation and collaboration are 

needed between teachers, school staff, and other professionals, such as psychologists, 

therapists, or counselors (Taufan & Mazhud, 2014 in Budianto 2023; Nasir, 2024; Yulianti 

et al., 2024). 

Teachers in an inclusive learning environment must be able to understand and manage the 

diversity of students' needs, both academically and socially (Farikha et al., 2024; Syamsuardi 

et al., 2024; Nasir, 2024). However, in reality, many teachers still face difficulties in 

handling differences in the classroom, particularly due to inadequate training. An inclusive 

learning environment does not only depend on the role of teachers but also on the 

involvement of various parties, including educational staff, parents, and the surrounding 

community (Amahoru & Ahyani, 2023; Ridiyawati, 2025; Muhklis et al., 2025). 
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Collaboration between schools and parents is a crucial factor in supporting students' holistic 

development. 

The main challenges faced in implementing inclusive education in secondary schools 

include a lack of training for educators, limited facilities to support students with special 

needs, and low community awareness of the importance of inclusive education. Many 

teachers and educators lack sufficient knowledge, skills, and understanding of inclusive 

teaching strategies and how to manage special educational needs in the classroom. The lack 

of adequate facilities and supporting resources is also a barrier to the implementation of 

inclusive education. Many schools are not equipped with adequate accessibility, such as 

bathrooms and toilets that can be accessed by students with special needs. Additionally, 

assistive listening devices, technological tools, and other resources supporting inclusive 

learning remain severely limited (Juntak et al., 2023 in Mardhiah 2024; Najva et al., 2024; 

Salma & Najibah, 2025). To address these challenges, effective and sustainable strategies 

are required. Teachers need to be provided with regular training to gain a better 

understanding of inclusive education and be able to apply learning strategies that are 

appropriate to the needs of students. Schools must also provide adequate facilities, such as 

physical accessibility, supporting technology, and appropriate learning aids. 

This study discusses in depth the role of teachers in creating an inclusive learning 

environment at SMAN 5 Kota Cirebon, including the challenges faced and strategies that 

can be applied at SMAN 5 Kota Cirebon. With understanding and support from various 

parties, it is hoped that an inclusive learning environment can be realized effectively and 

sustainably. 

 

METHOD 

This study uses a qualitative approach with observation as the main technique to describe in 

depth the role of teachers in creating an inclusive learning environment. The research was 

conducted at SMAN 5 Kota Cirebon. The population in this study was all teachers at SMAN 

5 Kota Cirebon, but due to time constraints and research needs, the sample was taken 

purposively, namely several teachers who were directly involved in learning that involved 

students from diverse backgrounds. Data collection techniques were carried out through 

direct observation in the classroom, semi-structured interviews with teachers and 

educational staff, and documentation related to inclusive programs or policies at the school. 

 

Figure 1. Data Analysis Process 

The research data were analyzed using the Miles, Huberman, and Saldana model data 

analysis technique (Miles, Huberman, & Saldana, 2014 in Wibowo et al., 2024); Barokah, 

2025; Muthmainah, 2022). The data analysis process in this study was conducted in three 

stages: data reduction by sorting relevant information from observations, interviews, and 

documentation; systematic presentation of data in narrative and visual forms to facilitate 

understanding; and drawing conclusions by interpreting the data to answer the research 
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questions about the role of teachers, challenges, and inclusive learning strategies at SMAN 

5 Kota Cirebon. 

 

RESULTS AND DISCUSSIONS 

The results of this study will be presented based on interviews conducted on April 22, 2025. 

The research data covers the role of teachers in creating an inclusive learning environment, 

the challenges faced, and strategies that can be applied at SMAN 5 Kota Cirebon. Creating 

an inclusive learning environment is a priority for teachers. By accommodating the diverse 

cultural backgrounds of students, teachers organize storytelling activities where students can 

discuss the traditions and values of their respective cultures. This effort not only enhances 

mutual respect but also enriches their understanding of diversity. The teaching materials 

used include various cultural perspectives, and students are encouraged to collaborate on 

group projects that incorporate elements from various cultures (Budianto, 2023; Mokoginta 

et al., 2025; Putra et al., 2025). 

 

Figure 2. Interview Documentation 

Based on interviews conducted with informant Mrs. Hernawati, an English teacher at SMAN 

5 Kota Cirebon, it was found that, “An inclusive learning environment is one that supports 

and accepts students without discrimination. A teacher must be able to accept and educate 

their students sincerely, regardless of whether the child has special needs, and accept various 

characteristics of students or learners with kindness and sincerity." 

The interview results indicate that an inclusive learning environment is a place that supports 

and accepts all students without discrimination, regardless of their abilities, backgrounds, or 

special needs. This indicates that all students at SMAN 5 Kota Cirebon, without exception, 

should be given equal opportunities to learn, develop, and actively participate in the teaching 

and learning process. It emphasizes that a teacher must be able to teach wholeheartedly, 

without distinguishing whether a student has special needs or not. Teaching wholeheartedly 

reflects professionalism and concern for the progress of all students, and is the main 

foundation for creating a comfortable and meaningful learning environment. Educators at 

this institution are expected to be figures who can accompany students from diverse 

backgrounds with love and responsibility. 

The interview was also conducted to understand the importance of inclusivity in learning. A 

conducive learning environment encompasses the atmosphere of the teaching and learning 

process at school. When students feel safe, valued, and cared for during the learning process, 

they tend to be more actively involved, participate in discussions, and dare to express their 

opinions and ask questions (Jummusarsi and Nevyani Suhaili, 2020 in Manalu et al., 2025; 

Putri et al., 2025; Sapna et al., 2025). 
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Based on the results of an interview with Mrs. Hernawati, an English teacher at SMAN 5 

Kota Cirebon, it was found that, “Teachers must go the extra mile to deal with students with 

special needs; they must not give up, they must continue to learn how to handle situations 

and conditions beyond their capabilities, and they must collaborate because education is not 

just about teachers and students, but there must be collaboration between teachers, students, 

parents, families, and the environment.” 

The interview results indicate that an educator should avoid any form of favoritism toward 

all students, under any circumstances, including students with special needs at SMAN 5 

Cirebon City. He believes that being an educator who is attentive and caring toward the 

uniqueness of each child in the class enables him to adjust his teaching style to the needs of 

each student, including providing additional support outside of class if needed. How 

important it is to have an unyielding spirit of learning so that one can understand the 

conditions of students that may exceed the teacher's initial expectations. 

Building an inclusive school culture that values diversity requires time and collaborative 

efforts from the entire school community (Syafiqurrohman, 2020; Hendayati et al., 2025; 

Nasir, 2024). Support from parents and the community also plays an important role in the 

success of inclusive education. Parents who understand the importance of inclusive 

education are more likely to support such policies and contribute to creating a positive 

learning environment for their children (Purwati et al., 2022 in Nisa et al., 2025; Hosnan & 

Halim, 2024; Putri et al., 2025). 

Interviews were also conducted to identify the challenges faced by teachers in creating an 

inclusive learning environment. The results of the interview conducted by the researcher 

with informant Mrs. Hernawati, an English teacher at SMAN 5 Kota Cirebon, stated that, 

“There are many challenges, and the characteristics are diverse, ranging from different 

family backgrounds, different parenting styles, and different regions, all of which must be 

united in one class. Classroom issues and challenges include diverse students, such as those 

who are lazy, or where one student differs from others in terms of knowledge or 

comprehension ability.” 

The interview results indicate that teaching and learning challenges in education are complex 

and closely tied to the unique characteristics of each student at SMAN 5 Cirebon City. These 

differences include family background, parental upbringing, and the diversity of their places 

of origin. For teachers, all these variations present their own challenges, as they must be able 

to integrate these diverse backgrounds into a conducive and supportive classroom 

environment. They must also possess social and emotional skills to understand and respond 

to each student’s personality on a personal level. Another challenge is the lack of 

understanding among teachers about inclusive teaching methods. Despite training, many 

teachers still find it difficult to adapt their teaching methods to meet the individual needs of 

each student (Faiz et al., 2022 in Nisa et al., 2025; Honey & Syakirin, 2023; Maryam et al., 

2024). In dealing with students who show a lack of motivation to learn, methods are needed 

that do not rely solely on the teacher's role but also involve collaboration among students, 

the school, and the surrounding environment, including families. 

Interviews were also conducted to identify strategies that can be applied in creating an 

inclusive learning environment. Emphasizing the importance of teachers in providing 

solutions and addressing issues faced, both by themselves and by students. With various 

roles and responsibilities, teachers have the ability to build and maintain a positive learning 

environment. Through an inclusive teaching approach, effective classroom management, 

and good interpersonal relationships with students, teachers can create a classroom 
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atmosphere that supports the learning process and student development (Mustafa et al., 2019 

in Manalu et al., 2025; Aulya, 2024; Hutama et al., 2024). 

The results of the researcher's interview with informant Mrs. Hernawati, an English teacher 

at SMAN 5 Kota Cirebon, stated that, "Teachers are required to be creative. For example, in 

the classroom, there must be an assessment at the beginning to determine the extent of 

students' knowledge and mastery. From there, one can determine if a student prefers audio-

visual, visual, or tactile/kinesthetic learning, meaning the teacher must learn more 

techniques in that area. Some students like to take notes, while others do not. Teachers 

should not equate fairness with giving everyone the same amount of attention, but rather 

allocate attention according to the needs of the students." 

The interview results show that, in today's modern education era, teachers are expected to 

be able to create new things in designing and implementing teaching methods in the 

classroom. This is crucial because each student has a unique level of understanding and 

learning style. Therefore, it is important for teachers to conduct initial assessments in the 

classroom to determine students' basic abilities, including how they digest lesson material. 

With this data, teachers can design learning activities that are relevant to the needs and 

preferences of each student at SMAN 5 Kota Cirebon, whether they prefer audio-visual 

learning, visual learning alone, or more dynamic learning that requires physical 

involvement. Understanding students' learning styles is key for teachers to determine the 

appropriate teaching methods. In such circumstances, teachers should not treat all students 

uniformly but should act wisely by providing learning opportunities tailored to each 

student's needs. 

`Interviews were also conducted to understand the role of teachers in creating an inclusive 

learning environment. The primary focus of teacher professional development lies in 

developing a new curriculum approach that supports educational integration. The role of 

shadow teachers in inclusive education includes a number of tasks, such as: (1) Assisting 

students in understanding lesson material, (2) Actively participating in classroom learning 

activities, (3) Informing teachers if students are having difficulty understanding the material, 

(4) Encouraging students to adopt a positive attitude toward new tasks and practicing self-

control, (5) Helping students share interests with peers, (6) Supporting students in 

socializing with classmates, and (7) Training students' independence in participating in 

classroom activities (Mittler, 2000 in Manalu et al., 2025; Sabtina et al., 2024; Alwis et al., 

2024). 

The results of the researcher's interview with informant Mrs. Hernawati, an English teacher 

at SMAN 5 Kota Cirebon, stated that, "Assessment first, diagnostic, to determine the extent 

of students' knowledge, what learning model suits the child, after understanding the students' 

characteristics, then apply the appropriate methods and techniques. To standardize it, we can 

use games/Infocus on the screen that can be touched, so everything can be covered with 

different characteristics, so there is audio, visual, and those who like to move can come 

forward by touching the screen.” 

The interview results indicate that the first wise step in effective learning is to evaluate or 

identify students’ needs. This aims to measure students' current level of understanding and 

find the most suitable learning method for them. Mrs. Hernawati emphasized the importance 

of understanding whether students lean more toward audio, visual, or kinesthetic learning 

styles. With this understanding, teachers can adjust their approach to presenting material. 

Once students' characteristics are understood, teachers can then determine relevant teaching 

methods and techniques. Integrating diverse learning styles in the classroom can be achieved 
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by utilizing engaging and interactive learning media. For example, using projectors or 

touchscreens to present visual and audio materials simultaneously. 

      Figure 3. The Role of Teachers in Creating an Inclusive Learning Environment 

 The results of the interview conducted by the researcher with Mrs. Hernawati, an 

English teacher at SMAN 5 Kota Cirebon, stated that, “Teachers should never tire of 

learning, reading, and continuing to learn.” Teacher training must be conducted 

continuously to ensure educators have a deeper understanding of inclusive teaching methods 

(Hasvia, 2022 in Nisa et al., 2025; Amelia, 2023; Kusumaningrum et al., 2024). 

 

CONCLUSION 

Teachers play a key role in creating an inclusive learning environment at SMAN 5 Kota 

Cirebon. A teacher's responsibilities extend beyond teaching; they also act as facilitators 

who can accommodate, understand, and adapt the learning process to meet the individual 

needs of each student. A genuine, empathetic, and fair attitude is essential for successfully 

managing diversity within the classroom. Some challenges include insufficient training, 

inadequate facilities, and variations in student characteristics. Nevertheless, by 

implementing flexible strategies such as initial assessments, different learning approaches 

for each individual, and collaboration between teachers, students, and parents, a friendly and 

supportive learning environment can be created. Teachers are also required to continue 

learning, update their teaching methods, and maintain their dedication to creating inclusive, 

fair education that provides social justice for all students. 
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