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Abstract

Numerous studies have been conducted to investigate the beliefs of pre-service teachers
in teaching grammar in English education. This study, is located in a university of
education in Cirebon, explores pre-service English teacher beliefs in teaching grammar
since their beliefs could shape how they teach in the future. To understand the
knowledge gap of pre service teachers’ beliefs to teach grammar, the study employed an
interpretive paradigm, qualitative approach, case study design, thematic analysis, and
purposive sampling. Data was generated using semistructured interviews. The research
findings indicate that pre-service teachers do perceive grammar as challenging, but
nonetheless, they believe that grammar is crucial to master. The beliefs of pre-service
teachers in teaching grammar are influenced by their schooling experiences, where
positive experiences foster confidence and self-assurance, whereas negative experiences
lead to self-doubt. Despite the varying learning experiences in grammar found in this
study, both participants believe that to provide effective instruction to students, pre-
service teachers need to have a well-balanced blend of pedagogical knowledge and
grammatical knowledge.

Keywords: Pre-service english teacher beliefs’, teaching grammar, pedagogic
knowldege, grammatical knowldge, teaching media

Sari
Banyak penelitian telah dilakukan untuk menyelidiki keyakinan guru pra-jabatan dalam
mengajar tata bahasa dalam pendidikan bahasa Inggris. Penelitian ini, yang berlokasi di
sebuah universitas pendidikan di Cirebon, mengeksplorasi keyakinan guru bahasa
Inggris pra-jabatan dalam mengajar tata bahasa karena keyakinan mereka dapat
membentuk cara mereka mengajar di masa depan. Untuk memahami kesenjangan
pengetahuan tentang keyakinan guru pra-jabatan dalam mengajar tata bahasa, penelitian
ini menggunakan paradigma interpretif, pendekatan kualitatif, desain studi kasus,
analisis tematik, dan pengambilan sampel secara purposif. Data dikumpulkan dengan
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menggunakan wawancara semiterstruktur. Temuan penelitian menunjukkan bahwa
guru-guru pra-jabatan menganggap tata bahasa sebagai sesuatu yang menantang, namun
demikian, mereka percaya bahwa tata bahasa sangat penting untuk dikuasai. Keyakinan
para guru pra-jabatan dalam mengajar tata bahasa dipengaruhi oleh pengalaman sekolah
mereka, di mana pengalaman positif menumbuhkan kepercayaan diri dan keyakinan
diri, sedangkan pengalaman negatif menyebabkan keraguan diri. Terlepas dari
beragamnya pengalaman belajar tata bahasa yang ditemukan dalam penelitian ini, kedua
partisipan percaya bahwa untuk memberikan pengajaran yang efektif kepada siswa,
guru pra-jabatan harus memiliki perpaduan yang seimbang antara pengetahuan
pedagogi dan pengetahuan tata bahasa.

Kata kunci: Keyakinan guru bahasa Inggris pra-jabatan, pengajaran tata bahasa,
pengetahuan pedagogik, pengetahuan tata bahasa, media pengajaran
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Introduction

Grammar has long been regarded as a central component of English language
teaching, as it provides the foundation for learners to communicate effectively in both
spoken and written forms. However, teaching grammar is not simply a matter of
transmitting a set of language rules. It also requires teachers to possess both an
awareness of how language works and the pedagogical skills to facilitate students’
understanding (Alderson & Horak, 2011; Harper & Rennie, 2009). Despite its
importance, many teachers lack sufficient grammatical content knowledge and
pedagogical preparation, which may affect the quality of grammar instruction. This
concern has been highlighted in various educational contexts, including the United
States, Australia, the United Kingdom, and South Africa, where studies and reports
have emphasized the need for stronger grammar training in teacher education programs
(Harper & Rennie, 2009; Kruger, Landsberg, & Swart, 2013; Reed, 2014).

The issue becomes particularly significant for pre-service English teachers,
whose beliefs and knowledge about teaching grammar can influence their future
instructional practices. Teachers’ beliefs, shaped by factors such as schooling, teacher
education, and classroom experiences, play a crucial role in guiding their approaches to

teaching (Busch, 2010; Fleming et al., 2011). If pre-service teachers perceive grammar
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as difficult, ineffective, or irrelevant, these perceptions may negatively affect how they
teach it in the classroom. Conversely, positive beliefs and adequate preparation can

foster more effective grammar teaching.

According to Merisi and Pillay (2020), effective grammar instruction depends
on two main domains of knowledge: pedagogical grammar knowledge and grammatical
content knowledge. Pedagogical knowledge refers to the ability to design and
implement effective teaching strategies, while grammatical content knowledge involves
a thorough understanding of grammatical rules and structures. Without a balance of
both, teachers may struggle to provide accurate and meaningful instruction. Therefore,
investigating pre-service teachers’ beliefs about grammar teaching is essential to
understand how they view their preparedness, how their prior experiences shape these

views, and how teacher education programs can better support them.

In this regard, the present study seeks to explore pre-service English teachers’
beliefs about teaching grammar, with particular attention to the interplay between their
pedagogical knowledge and grammatical content knowledge. By examining these
beliefs, the research aims to provide insights into how future teachers perceive grammar

instruction and the extent to which they feel equipped to teach it effectively.

Methods

This study situated within the interpretive paradigm, utilized a qualitative
method. This study utilized the following qualitative research methods: (1) case studies
of two pre-service teachers, and (2) in-depth interviews. A qualitative case study is a
research approach that facilitates the investigation of a phenomenon within a specific
context using diverse data sources. Hence, the researcher chose this method was enable
the researcher to explore the phenomenon of pre service teachers’ beliefs in teaching
grammar. The primary aim of conducting a case study on pre-service teachers' beliefs is
to uncover their perspectives, attitudes, and beliefs about teaching and learning
grammar. Then in depth interview also conducted in exploring pre service teacher
beliefs of teaching grammar. This study investigated individual beliefs in two crucial
elements, pedagogical content knowledge and grammatical content knowledge of pre

service teachers (Merisi and Pilay, 2020). Thematic analysis, a qualitative method for
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analyzing data, was selected for analysis based on the frequency of occurrence of

themes. The researchers used purposive sampling to choose.

Fourth-year students based on specific criteria: they had to be native
Indonesians, have previous experience learning English in Indonesia particularly in the
area of grammar, have teaching experience in grammar, from the same university, and
in the same level of English class. In this research, data collection was conducted by
modify Merisi and Pillay (2020: 4) methods. Those are interview and documentation. In
an in-depth interview case study, researchers typically choose a limited number of
participants who possess relevant knowledge or experiences related to the subject being
investigated. In this research, the author selected two participants who have previous
experience in teaching grammar. These interviews enable participants to freely express
their thoughts while ensuring specific guiding questions are addressed. . In this research
also used documentation of collecting the data. Documentation is accomplished by
capturing pictures and recordings during the interviews of pre-service teachers about
their beliefs in teaching grammar.

Results and Discussion
The Beliefs of Pedagogical Knowledge

Merisi and Pillay (2020: 10) stated that knowing how to teach or pedagogical
knowledge is crucial in teaching english grammar. Therefore, in this findings the
researcher categorized the response of pre service teacher into three primary areas: Pre
service teachers’ prior experience, explicit and communicative beliefs and the use of

teaching media.

The prior experience of pre service teachers in learning grammar play a
significant role in shaping their beliefs regarding teaching grammar. This aligns with the
viewpoint expressed by Busch (2010), which highlights the importance of prior
experience in learning grammar as a crucial factor in the development of belief systems,
especially in relation to grammar instruction. This was exemplified by Student 1's

response:

When I was in high school, the teacher only gave assignments from the exercises
in English book. However, in the following class, they would only discuss the
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exercises without ever providing clear explanations of the English material.
(Interview, Student 1, 2023)

From negative learning experience of Student 1, it can be observed that it shapes
her belief that grammar is difficult. This belief is further strengthened by Student 1°s
statement, "Due to my unfavorable experience in learning grammar, | perceive teaching
grammar as a difficult task." In contrast to Student 1, Student 2 had positive learning

experience. Student 2 expressed:

My teacher consistently employed engaging teaching materials and methods,
such as incorporating stories while teaching grammar. This approach prevented
the learning of grammar from becoming monotonous and actually sparked

students' interest in the subject. (Interview, Student 2, 2023)

Student 2 had positive experience with grammar learning that shapes his
confidence in teaching grammar, as he adopt his teacher's instructional approach as a
model. Examining the prior grammar learning experiences of Student 1 and Student 2
can serve as evidence that schooling is one of the three factors emphasized by Borg

(2003) that can influence the beliefs of pre service teachers in teaching grammar.

The teaching of grammar of pre service teacher in this research has different
beliefs in a context of explicit and communicative teaching. According to Norris and
Ortega (2005), it has been asserted that explicit instruction promotes improved
comprehension and acquisition of target structures. Sopin (2015) in his study revealed
the findings that all participants expressed a strong belief in the importance of explicit
grammar instruction. In this research Student 1 who believed in explicit teaching

declared:

Grammar will be very effective if it is taught explicitly as it enhances students’
understanding in a comprehensive and detailed manner, thereby facilitating a

deeper acquisition of knowledge about grammar. (Interview, Student 1, 2023)

Student 1 statement proved by (Wang, 2010) who stated explicit instruction
allows learners to acquire grammar concepts that they might not have otherwise learned

independently. Furthermore, the explicitness of instruction enhances learners' accuracy,

50 p-ISSN 2614-5960, e-ISSN 2615-4137



Research and Innovation in Language Learning 8(1) January 2025

surpassing what is typically achieved without a specific focus on the grammatical form.
Student 1 didn’t agree if teaching grammar only teach by communicative since the
students will be not always focus to the teacher. With communicative only the students
will not very understand about the teachers’ explanation due to the lack of thorough
explanations provided to them. Contrarily, Student 2 believes that communicative

approach is more effective in teaching grammar. Student 2 stated:

The communicative approach is considered more effective because
communicative tend to be more relaxed and incorporate everyday language
usage. On the other hand, explicit explanations can make students feel that

grammar is complicated and difficult. (Interview, Student 2, 2023)

Student 2 is more inclined that grammar instruction should be carried out in a
communicative approach. However, Student 2 emphasizes that explicit and
communicative approaches are both crucial and intertwined. In Student 2's perspective,
it is essential for teachers to prioritize practical application of grammar before offering
detailed explanations, as students may struggle to comprehend the concepts if

explanations are given first.

Utilizing media is a crucial element in teaching grammar to ensure effective
learning. Tompkins (2012) suggests that media technology offers a novel and
interactive approach to facilitate students' comprehension of grammar rules within real-
life situations. By incorporating media technology, students can integrate grammar
practice with other language skills such as reading, speaking, listening, and viewing.
The findings of this study indicate that pre-service teachers hold the belief that
incorporating teaching media in grammar instruction can greatly enhance student
effectiveness. This viewpoint resonates with the strong agreement of both Student 2 and
Student 1, who emphasize that the utilization of media aids students in comprehending
explanations more effectively. Student 2 stated:

The most effective way is to utilize visual and audiovisual media. When teaching
grammar, | will use videos, graphics, quizzes, and make extensive use of

available technology. (Interview, Student 2, 2023)
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Student 2 believed that teaching grammar would be effective by using virtual
media. This is in line with the statement of Tileston (2003) that stated since the majority
of learners tend to have either visual or kinesthetic learning preferences, creating a
brain-friendly environment relies heavily on teaching approaches that incorporate visual
aids, models, or interactive activities. Student 1 also in her teaching experiences argued

that she used whiteboards and manila paper as interactive media in teaching grammar.

The Beliefs of Grammatical Content Knowledge

Grammatical content knowledge plays a crucial role in shaping beliefs of pre-
service teacher, as it influences how teachers perceive the importance and effectiveness
of different instructional approaches, strategies, and materials in teaching grammar
(Merisi and Pilay, 2020).

In this findings the researcher categorized the response of pre service teacher
into two primary areas: The difficulties of grammar and the importance of grammar.
Both of participants felt that grammar is complicated. It is because when they hear the
term of “grammar” their minds immediately associate it with formulas and rules.
Student 2 stated that “when I hear the word "grammar," the first thing that comes to

mind is subject-verb-object or something along the lines of rules.” Student 1 also stated:

Grammar can be quite confusing and somewhat difficult to understand because,
as we know, there are numerous types and variations of grammar, which require

a significant amount of time to learn. (Interview, Student 1, 2023)

Student 1 expressed her difficulty in learning grammar. This difficulty has
shaped her beliefs that grammar is something complicated. Student 1 also explained that
this difficulty is due to the abundance of rules, prior negative experiences in learning
grammar, and the lack of lessons or informal education they have received outside of
formal education. Most of the reasons are related to schooling experiences while
learning grammar in school. This is one of factor that stated by Borg (2003), who
argued that pre-service teachers provide both positive and negative perceptions of
teaching, and from these they classify good and bad instructions. Although Student 1

had negative prior experience in learning grammar, she added that:
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Since in teacher education, my understanding of language has significantly
improved and even heightened. This is because, in university, the study of
grammar is continuously pursued. Additionally, having classmates from the
same major provides an opportunity for discussion and discourse on grammar,

which greatly enhances my understanding of it. (Interview, Student 1, 2023)

Beliefs of Student 1 in teacher education program about grammar has increased.
Teacher education becomes one of factor stated by Borg (2003). Teacher education
programs have an impact on pre- service teachers' beliefs of grammar instruction. These
programs assist pre-service teachers in developing a more profound comprehension of
grammar concepts and the pedagogical strategies employed in grammar instruction
(Zmen, 2012). In contrast to Student 1, Student 2 believes that grammar is neither too
difficult nor too easy. Student 2 actually enjoyed learning grammar eventhough he felt it

complicated.

The difficulties experienced by Student 1 and Student 2 do not make them feel
that grammar is not important to learn. Student 1 and Student 2 shared the same beliefs
that grammar is crucial for pre-service teachers to master. Azar (2007) emphasizes that
a crucial element of teaching grammar is its role in helping learners uncover the
inherent structure of language. It reveals that language is comprised of consistent
patterns that enable intelligibility in our speaking, reading, listening, and writing.
Without grammar, communication would be reduced to mere isolated words, sounds,
images, and non-verbal gestures. Grammar, therefore, serves as the foundational
framework that weaves together the fabric of meaningful communication. Student 2

declared:

Mastering grammar is crucial because we will become teachers in the future. A
teacher is a knowledge transmitter, and if a teacher lacks understanding of
grammar how they can earn the trust of students to teach effectively. (Interview,
Student 2, 2023)

Student 2 believed that pre service teacher should master grammar. Similar to
Student 2, Student 1 also emphasizes the importance of learning grammar as a
fundamental aspect of speaking English. Student 1 supports this viewpoint based on
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their teaching experience, asserting that English teachers must have knowledge of
grammar to ensure their students' understanding of the lessons. Denham and Lobeck,
cited in Dikici (2012: 2) that if a teacher lacks competence in grammar, it will
negatively impact the students' grammar skills, leading to significant language
difficulties for them. Therefore, even though Student 1 and Student 2 found grammar

complex, both of them believe that pre service teachers must master grammar.

The Beliefs of Pre-service English Teachers Regarding Their Own Teaching
Grammar

The findings of this study revealed that the participants held their own beliefs in
teaching grammar. Participants beliefs’ of the most effective methods of teaching
grammar are influenced by their experiences in both learning and teaching grammar.

Student 1 found her beliefs to teach grammar that she stated:

To effectively teach grammar, | find it helpful to start by writing on the
whiteboard then providing explanations. By allowing students to write before
the explanation, their attention is fully directed towards the teacher because
they already have a visual reference from their notes. In contrast, if the teacher
explains first without writes in the board, students might struggle to understand

the rules and concepts. (Interview, Student 1, 2023)

Belief of Student 1 in teaching grammar was by utilizing a whiteboard, teachers
can visually represent grammar concepts, rules, and examples. According to her belief,
when students take notes prior to receiving explanations, their attention becomes
completely directed towards the teacher, in contrast, when the teacher jumps straight
into providing explanations without first writing on the whiteboard, it can lead to
student confusion. Additionally, Student 1 mentions that she utilize a manila paper for
teaching grammar, the manila paper is employed as a means of facilitating activities
during grammar instruction. In stark contrast to Student 1, Student 2 holds his own

beliefs of teaching grammar. Student 2 believes:

In my opinion, teaching grammar would be more effective if implementation is
provided first before the explanation. Implementation here can take the form of
storytelling. | believe that starting with a story related to the grammar context
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before providing the explanation would make it easier for students to understand
the grammar rules, rather than giving them explanations first, which might

confuse them. (Interview, Student 2, 2023)

Student 2 believed that teaching grammar would be effective if implementation
is given prior to the explanation. Student 2's belief is formed from their experience of
learning grammar in school, where they felt that this approach does not put pressure on
students when learning grammar but instead makes them feel interested. Student 2 also
added that grammar teaching can be made visual by utilizing PowerPoint and using
markers to help students better understand the gaps. Additionally, assigning daily tasks
Is important to familiarize students with grammar learning. Student 2's opinion on visual
media aligns with the findings of Al-sabbagh, 2002, which indicate that visual learners
can derive advantages from employing visuals such as images, diagrams, webs, colors,

and shapes to highlight text.

Despite the difference in beliefs between Student 1 and Student 2, both of them
still believe that the significance between pedagogic knowledge and grammatical
content knowledge is equally important. Student 1 states that pedagogic knowledge and
grammar content knowledge are two essential components. If a teacher possesses only
content knowledge without knowing how to effectively teach, learning will not occur
optimally as the teacher lacks the skills to deliver effective instruction. Student 2 also

expressed a similar statement:

What we understand may not be immediately comprehensible to others, and
therefore we should find appropriate ways to ensure their understanding.
(Interview, Student 2, 2023)

According to Merisi and Pillay (2020), it is evident that in order to effectively
apply pedagogical content knowledge, a teacher must have grammatical content
knowledge. They emphasize that these two crucial components are interconnected in
teaching grammar, and therefore, they should be possessed by a teacher.
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Conclusion & Recommendation

This study aims to recognise pre service teacher beliefs in teaching grammar. It
is crucial to identify the beliefs of pre-service teachers. Their beliefs about teaching
grammar greatly influence their approach, perspectives, and methods of teaching
grammar in the future. Pre-service English teachers believed that pedagogic knowledge
and grammatical knowledge are two essential components, as the absence of either can
hinder effective learning and negatively impact student understanding. While
participants recognized the importance of both components, there was an imbalance
between their pedagogic and grammatical knowledge. This imbalance was attributed to
negative schooling experiences, which affected participants' understanding of
grammatical content knowledge and subsequently hindered their development of
pedagogic knowledge. On the other hand, some participants felt confident in teaching
grammar due to positive experiences, which positively influenced their grammatical and
pedagogic knowledge. Furthermore, the study revealed that the use of media is the most
efficient method for teaching grammar. Therefore, pre- service teachers' beliefs about
teaching grammar should strike a balance between pedagogic knowledge and
grammatical knowledge since these two components are interconnected and crucial for

successful grammar instruction.
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