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ABSTRACT

This study is about student feachers' basic teaching skills especially in

delivering  gaining attention, presenfing  stimulus  materials, and assessing

performance. The purposes of this study is to find out whether or not student teachers’

skill in gaining attention, presenting stimufus materials, and assessing performance.
Was developed during their teaching practice period.  To achieve the first purpose, the
The obervation was
conducted during student teachers” teaching-fearning sessions. The interviews was

data were collecied through observations and interviews.

condicted to support the data from interview. The source for imterview was student
teachers' mentor feachers. The result of this study was that two of four student teachers
had developed their teaching skills in gaining attention whife the other two did not
develop their skills. This study has showed that besides studenis’ ability, willingness
anred suppenrt from mentor teachers and peers are needed to develop their teaching skills
Key words: basic teaching skills, student teacher, teaching practice, gaining attention,

presenting stimulus materiols, and assessing perjormance,

1. Introduction

Apre-service teaching program is one of
the requirements for students who are studying
in education department at their university.
This program is commaonly for third or fourth
year students.  In this program, the student
teachers will have their hand-on experiences
on teaching. They will face the real teaching
situation with real students. In other words
Fan and Le (2007), guoted from Han (2005)
believe that the student teachers need o face
the challenge of *metamorphosis™ i their

identity from a smdent teachers becoming a
professional teachers.  Therefore, this
program is important part s EFL student
teachers' study of becoming  professional
teachers and developing their own identity
through teaching in classrooms (Fan and Le;
2007).

However, Fethersyton (2007} noted
that it is in pre-service teaching program the
student teachers will likely to face 'sink or
swim' condition.  This condition can be
understood since the student teachers will

153



PERSPECTIVE :

Journal of English Language and Learming, Vol (2) Number |, September 2014 188N 2354-7340

have the first teaching experience in this
program. As cited in Valli (1992), Musthafa
identifies four common problems Taced by
beginning teachers. The problems discussed
here are the problem of imitation, the problem
of isolation, the problem of transfer, and the
problem of technique.

The problem of imitation is defined by
Musthafa (1993) as imitating instructional
bechaviors of their ceoperating teachers, This
i5 in line with what the researcher found when
she was appointed becoming a supervisor
from the university,  She found that most of
student teachers only copied the lesson plan
from their cooperating teacher because they
cannaot explain the instructional design that
they have chosen. They did not have a elear
understanding to what they have decided,

The second problem is the problem of
izolation. In a pre-service teaching program,
student teachers are required to teach in a real
school environment. [t means they have to be
able to interact with the whole component of
the schools including students, other teachers,
school administrator, and principal.  Valli
(1992, in Musthafa: 1995) notes that the
isolation occurs because the student teachers
knew only a few teacher including their
cooperating teachers. Maoreover, they are not
always incorporated into the social
organization of the school.

The third problem is the problem of
transfer. The problem of transfer, as noted by
Musthafa (1995) from Schafferetal. (1992, s
when the smdent teachers struggle to control
the student bchavior instead of fostering
student  learning.  This s one of the
commaonest problems in pre-service teaching.
Having studied four student teachers' 2008 and
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2009 reflective joumnal, the researcher found
that they had similar problem during their pre-
service teaching, mamely classroom
management. Since they were still struggling
to control the classroom, they often failed to
transfer their knowledge to the students (Valli:
19492 in Musthafa: 1995).

The fourth problem is the problem of
technigue. One of pre-service teaching
program function according to Richard and
Crookes {1988) as cited by Gebhard (2009) is
apply theory and teaching idea from previous
work, However, very often what the student
teachers leamed from their course is not
compatible with the nature of teaching
(Musthafa: 1995}, The researcher has
conducted an initial interview with five
student teachers who were in their pre-service
teaching practice in 20010,  Based on the
interview, they said that most of the theory
from the previous course did not work in the
classroom. They stated that there were many
differences of what they have leamed and what
they found in the real teaching situation.

[Despite all of the problem that have
heen mentioned previously, student teachers
also need to learn how o give classroom
instruction. Gagne (1992) defined instruction
a5 the set of events that act upon and invalve
students where there is a progress from one
moment to the next during a lesson, Basically,
every instructional event consists of three
phases, namely beginning, middle and end.
However, what makes it interesting is that
what happens in the classroom in each of the
phase (Fetherston, 2006), These instmctional
events can also be named as basic teaching
skills.

Fetherston (2006) claimed that Gagne's
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nine events of instruction provide a handful
and useful conceptual guide not only to the
event of instruction but also as a guide 1o
planning the lesson. The nine events that
Gagne (1992} offers are gaiming attention;
informing the objective(s); stimulating recall
of prerequisite learning; presenting stimulus
materials;, providing learning guidance;
eliciting performance; and enhancing
retention and transfer,  This research only
investigate three out of nine skills that have
been offered by Gagne. They are gaining
attention, presenting stimulus materials, and
assessing performance.  These skills are
chosen becawse they are considered having the
closest activity as in Indonesia's process
standard.

2. Methods

Research deign, This study is qualitative
because it was aimed to dig deeper mentoring
process and how this process developed
student teachers' basic teaching skills, This
research is a case study because it investigated
a process (mentoring process and  student
teacher's teaching skill development),
therefore it was consistent with the case study
characteristic that Memiam (1991) proposed.
Another characteristic that this study had in
commaon with case study was the result of this
study was only interpreted at the school where
this study was conducted not for the purpose of
peneralizing.

Site. This study was conducted in one
high school in Cirebon.  This high school s
chosen purposively because in terms of
passing grade, it 15 included as one of favonte
schools in Cirebon. Therefore, the researcher

assumed that student teachers who were
placed in this school faced a lot of challenges.
They needed to have high pedagogical
knowledge. Another reason why this school
was chosen was because of its accessibility.,

Participants. There were two kinds of
participants in this research, The first group of
participants was cooperating teachers—two
females and one male—who were assigned to
become mentors for student teachers,  The
second group of participants was four student
teachers—all females—from one of
university in Cirebon who were practicing
teaching at this school.  Each female
cooperating  teacher handled one stodent
teacher and the male student teacher handled
two student teachers, Mentor teachers were
chosen by the school and student teachers
weere assigned by the university

Data collection technigue. In order to
avoid information bias during the research,
triangulation was wsed in this study.
Triangulation is basically the use of two or
more data collection technigues (Wiersema,
1991; Cohen and Manion, 1994). The data
collection technigues used in this study were
observation and interview.

Chservarion. The observation that was
conducted n this study was non-participant
observation since the researcher's rule was
purely as an observer; she did not involve
directly to the event that was being observed
{Thomas, 2003).

The observation was focused on student
teachers' basic teaching skills. The instrument
used to imvestigate student teachers' basic
teaching skills were based on Gagne's (1992)
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nine events classroom instructions.  These
classroom instructions are the teaching phases
where student teachers give different
activities. They were used as instrument
because it can be compatible with standard
process. In standard process, teaching phases
are divided into three major parts which are
beginning, middle, and end.  Each of the parts
has its own activities.

Some of the activities in each standard
process teaching phase are similar to Gagne's
nine classroom instruction. In opening phase,
teacher's task is to get students ready and
review previous lesson, and tell students what
they are going to learn. In Gagne's nine events,
the events are called gaiming attention,
stimulating recall of previous learning, and
informing the objective. The second part of
teaching event in standard process is the
middle phase or main activity. In the main
activities, teachers’ tasks are to deliver
materials to students, facilitate students’
learning, and give students chance fo
demonstrate their learning. In Gagne's events,
these events are called presenting material,
guiding learning, and eliciting performance,
The last part is ending part. In ending part,
teachers assess students, give feedback, and
pgive independent assignments.  In Gagne's
events they were called providing informative
feedback, assessing performance, and
enhancing retention and transfer.

Another reason why Gagne's classroom
instruction event was used was because it is
the most equivalent classroom instructions
with Vygotskv's constructivism.  The first
renson why Gagne's nine events s mone
relevant is because it has the characteristics of

constructivism  theory,  In constructivism
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theory that VWygotsky has proposed, teachers
need to guide students leaming by giving
concrete examples which are close to students’
daily life (Hadegaard, 1990). By giving
students concrete examples and evaluation,
Hadegard (ibid.) claimed students will be able
to master the material better than when they
are left alome, Gagne's ning classroom events
also use the same principal. Most of Gagne's
gvents such as stimulating recall of
prerequisite  learning, presenting  stimulos
materials, providing leaning guidance,
eliciting performance need teacher's skill on
giving examples and modeling that are related
to students' daily life. Another reason why
Gagne's mine classmoom instruction evenls is
used in this study is that, according to
Fetherston (2006), Gagne's nine events of
instruction provide a robust and  wseful
conceptual guide not only to the event of
instruction but alse as a guide to planning the
lesson.

The observations were conducted in a
classroom  where student teachers were
teaching. To avoid biases and gain reliability
of the research, each student teacher's mentor
was involved. Therefore, both researcher and
mentor sat down together to observe the
student teacher in the classroom and then
compared the observation notes.

The observation was conducted as long
as the student teachers practicing in the school
for two months. However, because there were
some school agendas, such as Ramadhan
school and school camping, and led day
holiday, the teaching and leaming process was
only effective for the last one month after
student teachers were placed at the school. As
a result, the observation for student teacher's



PERSPECTIVE :

Journal of English Language and Leaming, Vol (2) Number |, September 2014 158N 2354-7340

basic teaching skills development was
conducted around sixteen times, four times for
each participant,

Data analysis procedure from
observation. Since there are two observations,
the data analysis in this study was analvzed by
using two frameworks, Data from observing
mentoring was analyzed under the framework
of Randall and Thomon (2001) model of
mentoring.  The data obtained by using this
frameworks was around how mentors
provided scaffolding to student  teachers
during mentoring process and whether student
teachers developed their own knowledge
during this process from time o time. The
data from observation were categorized then
interpreted (sce appendix).

Data from observing student teachers’
basic teaching skills in the classroom were
analyzed under the framework of Gagne's nine
events of instruction. Categorization in this
ohaervation is on how student teachers gain
attention; present stimulus materials; elicit
performance. The development of basic
teaching skill were observed from time fo
time. Excerpts from the transcribed data were
matched with Gagne's nine classroom
instructions, [t was analyzed whether student
teachers conducted the events or not. 1f they
conducted the events, the way they conducted
the events was analyzed to find out how close
they did to the events. [fthe missed the events,
the probable cause was analyzed and
interpreted by using the observation excerpts

Tnterview, Interview was conducted to
suopport data from observation.  From three
cooperating  teachers, only two were

interviewed. They were interviewed about
how their student teachers performed in the
classroom and whether they were satisfied
with their student teachers' performance or
not.

Data analysis procedure from
inferview. The data from the interview were
recorded,  After recording the interview, the
data were transcribed, coded, and categorized.
The coding and categorizing were based on the
criteria of mentoring process under Gagne's
framework about classroom instructions.

3. Result and DMscussion

Student teachers' teaching skill
development. This section discusses the
development of student teachers’ basic
teaching skills. Basic teaching skills that are
discussed in this section are taken from
Gagne's nmine events of nstruction (1992,
These skills covers gaining attention,
informing lesson objective, stimulating recall
of prior leaming, presenting stimuli with
distinctive feature, guiding learning, eliciting
performance, providing feedback, assessing
performance, and enhancing retention and
learning transfer.  Student teachers basic
teaching skills development was observed
based on Gagne's (1992) nine events of
instruction.

Craiming Aftention

This section presents student teachers'
development on gaining attention,  cach
stindent teacher's progress during four teaching
performances on this teaching skill is
presented on following table.
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Table 2 Progress in Gaining Attention

Tr1 P2 Tr3 TF4

Student teacher B

Call attemtion to screen presentation, nu:hﬂmndhg im front of the

il Muﬁmmmumumnm

1 Call atention 1o mummu.muﬁumm

Lﬂjmqn screen presenta  tion, lll:h as stamling in front of the
classroom or saying some words that can sttrace students.

:lamnomu‘

In the first teaching performance, all
student teachers had trouble In gaining
students' attention.  All of them used media
that was too small so not all students could see
it, as it 15 represented by excerpt  from
classroom observation below.

Excerpt 10:

[showing a small envelop], Have
vou ever see this picture? (have
vou ever seen this pictureT)
[Holding posteard and an
envelope on each hand]. look at
here! Look at! {(Loeck!). This is
... Student teacher B's teaching
performance)

The excerpt above shows that student
teacher B iried to gain students’ attention by
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Call atention 1o :mmmﬁu:ﬂnﬂmg in froat of the
v some words that can attract students.

using an envelope and a postcard as media.
Unfortunately, the media that she vsed were
too small that not all students could see them,
The purpose of gaining attention according to
Fetherstonm (2006) is to get students
concentrate to and help them to separate out
relevant stimuli from less relevant input,
Relevant stimuli refers to what students are
going to leam that day and the less relevant one
refers to something which is not related to the
lessom. Gagne (1992) suggested gaining
attention can start from asking  students’
interest or by displaying picture of writing that
can change second by second.

What student teacher B did was
showing students an envelope and a posteard
and asked students whether they knew what
she was holding. Even though she had called
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students' attention by sayving “look™, she did
not check whether students were ready to
study or not. As a result, what she did wasn't
successful because most of students kept silent
when she asked. What happened to student
teacher B also happened to another three
student teachers. On their first teaching
performance, they struggled with the use of the
media to gain students’ anention.

On the last teaching performance, all
student teachers were petting better in the use
of media to gain students' attention.  Student
teacher A for instance, she used real object to
gain students' attention as it is represented in
the excerpt below,

Excerpt11:

Do wou know what kind of
beverage? (Do you know what
kind of beverages these are?)
This kind of beverage [while
showing students real drinks in
front of the classroom]... The
first is a glass of tea. The second
i% a glass of coffee, and the third
glass is milk, MNow [ want to
demonstrate how to make a glass
of tea. (Student teacher A's
teaching performance).

The excerpt shows that student teacher
A gave a demonstration how to make certain
beverage. This demonstration was effective to
gain students’ attention because it was very
contextual,  According to Tudge (1990),
imodeling 15 necessary in social constructivist
because by giving students contextual
demonstration, students can relate to their real
life which can help them learning. The

improvement in gaining attention was not only
happened to student teacher A, but also student
teacher B, What student teacher B did was not
different from student teacher A. Zhe
presented some shides about most of students’
favorite juice and asked them how to make the
Juice.

What student teacher A and student
teacher B had done to gain students’ attention
had consistency with constructivist's idea,
According to Vrasidas (2000) one of
characteristic of constructivist classroom is
that teachers determine students’ existing idea,
concepts, and understanding. By using the
media which is close to students life, student
teacher A and student teacher B had apply this
characteristic in their classroom.

However, student teacher C and student
teacher [¥s development in gaining attention
was not as good as student teacher A and B.
Student teacher C had technical problem in her
performance so it took a very long time to fix
it, As Gagne (1992) stated, the aim of gaining
students' attention is to separate oul which
information is more important.  In process
standard, gaining attention is included in the
beginning phase. In this phase, teachers
should make sure students are ready to study,
In this case, student teacher C ook a very long
time to fix the technical failure so that students’
attention was distracted.  When she had
handled the failure, she did not make sure that
students were ready again to study.

Presenting Stimulus Material

This section presents student teachers'
progress in presenting material. The progress
is presented in the following table then
interpreted,
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Table 5. Progress in Presenting Stimulus

Make sure u:h-\e rel#ied to cach other

Student teacher [¥

Il.ulzm cach concepis are rel;

Based on process standard, presenting
stimuli is the main activity. In this activity,
teachers present the material that students
need to learn. In presenting the material, all
student teachers had vanous styles. However,
in the first performance, student teacher A and
student teacher C made a big mistake for
forgetting to deliver the main material that day,
Student weacher A and C, in their first
performance, were too busy to give examples
to students so they forgot to explain the key
concept of the material.  Gagne [1992)
emphasizes on the importance of cxplaining
the key concept of the material leamed by
students because without explaining the
material, students won't be able to
comprehend the lesson.

In explaiming the matenal to students,

lo0

teachers need to be very careful because when
teachers make mistake, they most likely will
mislead students.  This case happened to
student teacher [ as it is represented in excerpt
below.
Excerpt 14:
Okay, let'ssee. Forthe positive sentence
subject dean (and) verb | es's plus object
or sdverh, [ wajih ya, sudah aturannya
begitu., Foraffinmative form the pattern
is subject plus peesent verb added by
suffix s/-es plus object or adverb. Ii'sa
must and that s the rolel (Student
tencher D's performance).

In the first teaching performance,
student teacher [ explained the pattern of
simple present tense.  Presenting stimulus
material is important to intreduce students to



new concepts in material (Fetherston, 2000.).
Unfortunately. what student teacher [
explained about the concept of simple present
tense was potentially caused misleading for
students. In the excerpt above, she mentioned
the pattern for positive simple present tense
was subject plus present verb plus suffix —e or
—¢5, She did not explain when they need to add
suffix —es or —es on a verb. She generalized
the subject-verh  agreements from  simple
present tense. Tt was dangerous because it
may mislead students’ understanding.

The probable causes of why it
happened were student teacher D was still in
an adaptation of how teaching should be and
she did not consult o her mentor teacher first
g0 no one reminded her that she made mistake.
As Fetherston (2001 ) said, in the beginning of
teaching practice, student teacher will face
‘sink or swim' condition. In this condition,
student teachers will struggle on how o
control the classroom so they did not have
control the material (Roberts, 1998). In this
case, student teachers need their mentor
teachers' help. Mentor teachers' role is to
guide student teachers in adjusting what they
have learned in their college to the real
teaching practice. However, what happened
to student teacher I was she was not lucky
enough to have a mentor teacher who did not
have time to mentor.  As a resulk, as it can be
seen in section 4.1, she never had routine
mentoring process that no one told what she
was supposed todo,

The only student teacher who was
consistent in delivering material was student
teacher B since the first perfommance until the
last performance. She constantly gave
material which was consistent, as il is

represented in excerpt below.

Excerpt 15:

This is general structure of procedure
text. The first {is). goal. [m goal, you
have to write the final purpose of
instruction. fujfwanmi apa, melakukan
Sengrhah-fangkal i wotuk apa (Cwhat 13
the purpose of following the seps™,
And then material, include {including)
equipment needed. Peraiatan apa saja
yarg dibwinkkan (what kinds of
equipment 15 needed). The last s
sequence, step. Sequence of step 1o
achieve the goal. (Studem teacher B
teaching performance),

Gagne (1992) states what teachers
should do in presenting stimuli with
distinctive feature is to explain the concept
included in material, It is written in process
standard as the main activity in teaching and
learning process, Excerpt above is evidence in
which student teacher B had done what Gagne
has suggested as well as what Process standard
has written, [t shows that the concept student
teacher B delivered was the function and
general structure of procedure fext.  From
evidence that has been explained, student
teacher B had done what teachers should do in
presenting stimuli,

What should be noted in a
constructivist classroom is that teachers have
to provide material which related to students’
experience (Meriil, 1992, and Gagne; 1992,
Hadegaaard, 1994). [t is because of the nature
of constructivist perspective that sees
knowledze is constructed in society and that
students bring their own background
knowledge (Tudge, 1994). Student teacher D
did not deliver the material which was related
to students” experience because she introduced
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students to a mislead concept and did not provide examples for the concept. In the other hand,
student teacher B related the material to students” experience.  She presented a familiar text to
students and introduced the concept so that students did not have any trouble in comprehending the

concept.

Assessing Performance
This section presents student teachers' progress on assessing students’ performance. During
their performance, their skill on assessing performance was observed, The observation result is
presented on the following table and it is interpreted afterwards.
Tahle 9 Progress in Assessimpy Performance

Sl:ldnl't Illl:i.l.'rl

Preseni ibe assessmient whach is in limi with the comtepes thad has been

Shdmtm:hrﬂ

1 MEEMMIMu:llmmltﬂwmmmhbm X X v X
nbexl

Shdt-tl:l:hrl}

Presendt the assessmwent which s in line with the concepts that bas been
prisembed

All student teachers in this study assessed their students” performance,  However, student
teacher B did not do this activity in her first performance. Based on observation data, student
teacher B did not assess students' performance because she had difficulty in managing time. She
was too busy to deliver the material so that when she had W assess students” performance, the time
was up.  Generally, all student teachers did almost the same thing in assessing students’
performance as it is represented in excerpt below,

Excerpt 20:

Mo work individually and then answer the following gquestion, Tust five minute. On
{2) piece of paper [spread a piece of paper to students]. First (write) what have you
made based on yvour group (has made). The first group was how (to make) a glass of
coffee,{the second group is) how o make a glass of milk, (the third group is) how o
make a glass of ginger, and (the last group is) how 10 make a glass of honey. Mention
the ingredients and equipment. Write down the step correctly. Five minute from now.
{Student teacher A’ teaching performance).
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The excerpt above shows that student
teacher A gave assessment to students, The
assessment she cave was related to the
material that she delivered. She asked her
students to winte down what they had done in
the previous activity. Gagne (1992) suggests
that to make swre what siudents' elicited
performance is a result of their understanding,
Teachers need to make students to do it one
muore time through assessment, In assessment,
Ciagne (1992) added, teachers need to present
anew set of exercise about the concept. In the
excerpt above, student teacher A only asked
students o repeat what they had done in group
performance individually, The reliability of
this assessment 15 doubtful since it could not
be used to make sure whether students’
capability in clicited performance was because
they understood the material or they were
lucky. Therefore, to make sure students
understood the material she supposed to
design assessment different from what she had
given in eliciting performance,

Ciiving assessment was one of the most
difficult skills that student teachers need to
master.  As it has been mentioned by Gagne
(1992), teachers have to make sure that
students really understand the material by
piving a new set of exercise related o the
material. They have to make sure that students
are able to do the assessment because they
understand instead of getting lucky,

Student teachers in this study had
difficulty in developing giving assessment
skill. Student teacher B for instance, she did
not assess students' performance in her first
teaching performance hecause she was not
able to manage time and even though she
assessed students’ performance in her last

teaching performance, she did not elicit
students' performance so that it could not
measure how far students comprehend the
material. The same case happened to student
teacher O and student teacher D They
assessed students' performance but the
assessment was the same as when they elicited
students' perfonmance,

The assessment in constructivist
¢lassroom  should be authentic and real
(Hadegard, 1994 and Richardson, 2003).
Fetherston ( 20071 defines real and authentic as
“the: learning is applicd in the situation where
knowledge is generated, usually from real life
context.” The only student teacher who had
constructed a real and authentic assessment
was student teacher A. She asked her students
to reconstruct to make some drinks which are
familiar to their life. By constructing real and
authentic assessment, students will be easier to
comprehend the material because it is close to
their daily life [ Tudge, 1994).

4. Conclusion

This study has investigated  student
teachers' development in basic teaching skills,
especiallyv in gaining  attention, presenting
stimulus material, and assessing performance.
This study found that every studentet teacher
had warious development. Some  student
teachers eventually did every aspects of
classroom instruction.  On the other hand,
other student teachers sometimes forget doing
oneor more aspects of classroom instruction.

For the first performance, all stdent
teachers missed one or more elements in
classroom instruction. They got better in the
next  performance, However two of four
student teachers had better development.
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Their performances tended to get more
consistent. Ifit was seen in term of mentoring
process, the most possible cause of why it
happened was because they had undergone a
structured mentoring process.

This study found that mentoring process
in this study has big influence for student
teachers' development. Student teachers who
underwent routine mentoring stages from the
beginning until the end of teaching practice
had positive outcome.  Their teaching skills
and competences got better in every
performance. On the other side, student
teachers who did not undergo routine
mentoring stages from the beginning until the
end of teaching practice did not have positive
outcome.  They tended to have inconsistent
performance. In one performance  they
seemed better than the first time they taught
but in the other time, their teaching
performance was worse than the previous
performance. Therefore, it can be said that
student teachers who did not have frequent
mentoring process did not develop  their
teaching skill and competence.

Another factor that influence student
teachers' consistency in developing their
teaching skill was their readiness. Ewvery
student teacher will undergo different level of
anxiety in his'her teaching practicum (Celik,
2008). It 15 because they have difforent
readiness level. Hersey and Blanchard (1928)
in Bailey (2006} defined readiness as ability
and willingness to take responsibility for their
own behavior. They proposed two kinds of
readiness namely job readiness and
paychoelogical readiness.  Job readiness 15 the
knowledge, ability, and experience to perform
certain fask without direction from others

while psychological readimess is the
confidence and commitment or willingness to
do something.  During observation student
teacher who

REFERENCES

Abdulwahed, Mahmoud and Zoltan K. Naney.
(2005, Applving Kolb's Experiential
Learning Cyele for Laoboratory
Education. Retrieved April 4 from
the Wide World Web http://
WA e Org,

Andersen, Mancy A, Marry Alice Barksdale,
and Clare E. Hite, (2008, Preservice
Teacher' (hservation of Cooperaling
Teachers and Peers While
Participating in an Early Field
Experience. Retrieved May 12, 2011
from world wide web
hitpedaeww tegjournal.org

Bailey, Kathleen. (2006). Language Teacher
Supervision: A Case-Based
Approach. New York: Cambridge
University P'ress.

Blasé, Jo. (200%). The role of Mentors of Pre-
Service and In-Service Teachers, In
Lawrence 1. Saha and A, Gary
Dworkin (Eds),
Handbook of Research on Teachers
and Teaching {pp  171-182). New
York: Springer,

frernational



PERSPECTIVE :
Journal of English Language and Leamning, Vol (2) Number |, September 2014 158N 2354-7340

Brooks, Margaret. (2002). 4 Figoiskion Social

Constructionist Perspeciive,
Retrieved Junme 10, 2011 from the
Wide World Werhb

Carpenter, Bryce, (2009}, Co-Teaching in

Teaching  Practicum and  Student
Teaching, Retrieved July 11, 2011
from the Wide World Web
http:/www.montana.edu.

Celik, Mehmet. (2008), Pre-Service EFL

Cheng,

Reported Concerns and Stress for
Practicwm  in Turkey  Retreived
December 11, 2001 from the world
wide woe b
http:/fwww. journalofeducationandse
ignee,com,

Eric. (2011). How Lesson Study
Develops Pre-Service Teachers'
Instructuonal  Design Competency,
Retrieved July 11, 2011 from the
world wide web
httpe/fwww. journalofresearchandrey
iew_books.officelive.com.

Cohen, Louis and Lawrence Manion. (1994),

Research Methods in Education,
Mew York: Routledge Farmer.

Dallmer, Denise and Cynthia Baker. (2011).

Collaborative Co-Teaching as
Professional Development. Retrived
July 11, 2001 from the world wide
W 2 b

htepeiwwwamericanreading foram.c
om

Darling-Hammond, Linda,. (2005). Preparing
Teachers for o Changing World. San
Fransisco: Josscy-Bass,

Darling-Hammond, Linda and Gary Sykes.
(199 Teaching as the learning
profession,  San  Fransisco:  Josey
Bass.

Doval, Fatima and Montserrat Rial. (2002).
EFL Initial Teacher Educarion for
Primary and Secondary Schools in
Spain, Retrieved May 235, 2011 from
the World Wide Web
httpeffeve.cervantes.es.

Duke, Laura, Adam Karson, and Justin
Wheeler, (20000, Do Mentoring and
Induction Programs Have Greater
Benefits for Teacher who Lack
Preservice Trainming?. Retrieved
February 7. 2000 from the world
wide web https/www, princeton,edu.

Fan, Si and Thao Le, (2007}, ESL Pre-Service
Tachers: What do Thev Need?.
Retreived February 4, 2011 from the
Wide World Web
httpedweww aare, edu.au.

Egal, Sylvia, (2006). Preservice Teacher
Memtening: and . Teacher Retention.
Retreieved June 1, 2001 from the
world wide web
httpefwww.sylviaegal com

165



PERSPECTIVE :

Journal of English Language and Leamming, Vol (2) Number |, September 2014 158N 2354-7340

Fetherston, Tony. (2007). Secoming ar
Effective Teacher, South Melboume;
Melson Australia Pry Unlimited.

Gagne, Robert. (1992). Principles of
fnsiructional Design, Orlando;
Harcouri Brace Jobanovich
Publizher.

Gebhard, Jerry, (2009). The Practicum. In
Anne Burns and Jack Richards
(Eds.), The Cambrides Guide o
Second Langnage Teacher
Eduvcation. (pp 250-238). New York:
Cambridge University Press.

Gupta, Anoop (2007),  Constructivism and
peer collaboration in elementary
mathematics education: the
connection (o epistemalogy in
Eurasia Journal of Mathrmatics and
technolegy Education volume 4 2008

Jedition.

Hadegaard, Mariane. (1990). The Zone of
Proximal Development as Basis for
Instruction. Im Luis Moll {ed.),
Fygersky and Eduwcation:
Instructional Implication and
Applications of Sociofiztorical
Psvchology (Pp. 349-371).
Melbourne: Cambridge University
Press

Hansford, Brian ¢.. Lisa L. Ehrich, and Lee
Tennent, (2004), Owicomes  and
Parennial [Issuwes in Preservice
Teacher Education Mentoring

Programs. Retrieved December 1,
20010 from the world wide web
httpeeprints. qut.edu.au.

Hellsten, Laurie-ann. (2009). Teacher
Induciion:  Exploring Beginning
Teacher Mentorship, Retreieved
December 10, 2010 from the world
wide wieh http:/'www.csse-scee.ca,

Hudson, Peter. (2005), Identifiing Mentoring
Practices for Developing Effective
Mathematics  Teaching, Retrieved
July 200 2011 from the Wide World

Web http:/math. unipa.it.

Hudson, Peter and Hoa Thi Mai Mguven.
(2005). What do Pre-Service
Teachers Expect from Their
Mentars?, Retrieved December 6,
2000 from the Wide World Web

httpe/ www.aare.edu.au,

Ladson-Billings, Gloria, (1999). Preparing
Teachers fo Diversity:  Historical
perspectives, Curvent Trends, and
Friture Direction, in "Teaching as the

Linda

Darling-Hamond and Gary Syhkes.

San Fransisco; Jossey-Bass,

Learning Profession” edt

Lang, Hellmut B. and David M. Evans, (2006).
Madeals, Strategies, and Methods for
Effective Teaching, Boston: Pearson
Education Inc.



PERSPECTIVE :

Journal of English Language and Leamming, Vol (2) Number |, September 2014 188N 2354-7340

Malderez, Anggi. (2009). Mentoring. InAnne
Burns and Jack Richards (Eds.), The
Camhbridge Guide to Second
Language Teacher Education. (pp
259-268), New York: Cambndge
University press.

Merriam, Sharan. (1991). Case Srudy
Research in Education. San
Fransisco: Jossey-Bass Publishers.

Merrill, David M. (1992) Constractivism and
instructional design. In Thomas M.
Duffy and David H, Jonassen (eds.),

Constructivicm and the technology of

insteuction (pp. 99-114),

MekKimm, Judy. (2007). Mentoring: Theory
and Praciice. Retreived December
10, 2010 from the world wide web
http:/fwww. facultv. londonearg.ca.uk

Mousavi, Elham Sadat. (2007), Exploving
Teachers Stress in Non Nalive and
Mative Teachers of EFL. Retreived
December 11, 2011 fom the world
wide web http:/waww pstmousavi.

Musthafa, Bachrudin. (1993). dsessing and
Assisting Novice Teachers: A
Framework for Stafl” Development.
Retreved February 4, 2011 from the
Wide World Web hutp://
www.eric.ed. gov

Neo, Tse-Kian. (2010). Assessing the Effect of
Using Gagne's Evanes of Instruction
in a Multimedia Student-Centered
Envirorment, in “Tarkish Journal of
Distance Eduwcation™ January 2010
edition.

Randal, Mick and Barbara Thornton. {2001).
Advising and Supporting Teachers,
Cambridge: Cambridge University
Press.

Richardson, Virginia. (2003). Constractivist
pedagogy in Journal of Teachers
Record volume 105, December 2003
edition.

Roberts, Jon. (998). Language Teacher
Edvcation. London: Amold,

Roland, Karen and Clinton Beckford (20107,
Supporting Associate Teaching and
Mentaring of Teacher Candidares;
Building a Community Practice.
Retrieved April 1. 2011 from the
world wide web
htepe/fweww.infonomics-society.org.

Smith, Dough. (2004).  Staf- Wide Mentoring
af Pre-service Teachers: Bencfits and
Barriers. Retreived December 1,
20010 from the world wide web
htep:ffweww.ed brocku.ca,

167



PERSPECTIVE :
Journal of English Language and Learning, Vol (2) Number 1, September 2014 185N 2354-7340

Theng, Leouw Fui. (20010). Desigring o
Multimedia-mediared Student-
centered Learning Environment with
Gagne's Nine Evemis: Studeats’
FPercepiion. Retrieved June 30, 2012
fram the Wide World Web
http://wwwirma-international.org.

Thomas, Murray., (2003). Blending
Dualitative and Quantitaiive
Research in Theses and
Diszertations, Thousand Oaks;
Corwin Press Inc.

Tudge, Jonathan. {19940). Vygzotsky, the Zone
of Proximal Development, and
Peer Colaboration: Implications
for Classroom Practice. In Luis
Moll (Ed.}), Fygotsky and
Education: Instructional
fmplication and Applications of
Sociehistorical Pyvohology (Pp.
|55-156). Melbourne:
Cambridge University Press.

Wrasidas, Caralambaos. (20000, Constructivise
vi obfectivism: implications for
interaction, course design, and
evirluation dictance education in
Journal of Educatiomal
Telecommunications volume 6,

Wiersma, William. (1991}, Research Method
in Eduacarion. Neadham Heights;
Allyn and Bacon.




	1.diana_001.pdf
	1.diana_002.pdf
	1.diana_003.pdf
	1.diana_004.pdf
	1.diana_005.pdf
	1.diana_006.pdf
	1.diana_007.pdf
	1.diana_008.pdf
	1.diana_009.pdf
	1.diana_010.pdf
	1.diana_011.pdf
	1.diana_012.pdf
	1.diana_013.pdf
	1.diana_014.pdf
	1.diana_015.pdf
	1.diana_016.pdf

