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Abstract 

The pandemic has caused the cessation of all human activities, including educational 

institutions which now require online learning. Of course, it will trigger obstacles and 

perceptions in the online teaching process. The purpose of this study was to find out 

EFL Pre-Service Teachers' Perceptions toward the Obstacles in Teaching Speaking 

Through Online Classes. This research is a case study qualitative research with data 

collection techniques using interviews and documentation. This research is EFL pre-

service teachers’ class 7A, at one of the universities in Cirebon, West Java. It was 

concluded that the process of teaching in online classes creates certain obstacles for pre-

service teachers. These constraints are broadly divided into three aspects of teaching, 

namely teaching preparation, teaching process, and teaching evaluation. From this 

aspect it is known that the obstacles found by pre-service teachers are internet 

connections, the use of applications that are not controlled by many pre-service 

teachers, the infrastructure and facilities used do not meet the needs and the inactivity of 

students when taking online speaking classes. 

Keywords: EFL Pre-service Teachers, Perception, Speaking, Obstacles of Teaching 

Learning Online  

Sari 

Pandemi telah menyebabkan terhentinya semua aktivitas manusia, termasuk lembaga 

pendidikan yang kini membutuhkan pembelajaran online. Tentunya akan memicu 

hambatan dan persepsi dalam proses mengajar secara online. Tujuan penelitian ini untuk 

mengetahui Persepsi Guru Prajabatan EFL Terhadap Hambatan Dalam Mengajar 

Berbicara Melalui Kelas Daring. Penelitian ini merupakan penelitian kualitatif studi 

kasus dengan teknik pengumpulan data menggunakan wawancara dan dokumentasi. 

Penelitian ini adalah kelas 7A, at one of the universities Guru pra-jabatan EFL di 

Cirebon, Jawa Barat. Disimpulkan bahwa proses mengajar dikelas online menimbulkan 
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kendala tertentu bagi guru prajabatan, Kendala tersebut secara garis besar terbagi 

menjadi tiga aspek mengajar, yaitu persiapan mengajar, proses mengajar, dan evaluasi 

mengajar. Dari aspek tersebut diketahui bahwa kendala yang ditemukan guru prajabatan 

adalah pada koneksi internet, penggunaan aplikasi yang tidak banyak dikuasi guru 

prajabatan , insfrastruktur dan fasilitas yang digunakan tidak memenuhi kebutuhan dan 

ketidak aktifan siswa saat mengikuti kelas speaking secara online. 

 

Kata kunci:  EFL Guru Pra-jabatan, Persepsi, Speaking, Kendala Pembelajaran Online 
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Introduction 

Starting in early 2020, Indonesia has been undergoing the Covid-19 condition 

which forced the public to follow new conditions. This pandemic has had a profound 

impact on all people's lives, such as in the fields of economy, health, education, and so 

on. The impact that is most felt by the community, especially in Indonesia is education. 

The Covid-19 pandemic is currently a serious problem for the education community 

(Kapasia, et al., 2020; UN, 2020; OECD, 2020). Face-to-face learning is no longer an 

option and is being replaced by online learning. This pandemic makes everyone worried 

about interacting face to face with other people, as the virus can spread at any time 

through person to person. This condition requires people to live and work from home. 

Even in Indonesia, learning must be done online during the Covid-19 pandemic. In 

addition, Stem (2019) whose work was quoted by Yulia (2020), stated that online 

learning is only teaching that takes place online. In other words, students are not 

required to study in class and can instead do it at home (Keengwe & Kidd, 2010; 

Condie & Livingston, 2007). In this situation, the teacher plays a bold role and is 

expected to work professionally, so that the learning atmosphere becomes conducive 

during online learning. In this case, teachers must work hard in teaching, because they 

teach students without seeing them in direct interaction. Moreover, it is somehow 

difficult to control their studies. Therefore, teachers must be creative, but still pay 

attention to the health of students. As is the case when learning speaking online is done. 
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Teaching and learning cannot be separated from teaching language skills which 

include listening, speaking, reading, and writing skills. One of the four skills in learning 

English is speaking (Burns & Siegel, 2018; Bailey, 2003; Inayah & Lisdawati, 2017). 

Speaking is seen as the most important of the four major language skills to master when 

learning a second or foreign language. Because in reality, a person can only be said to 

have learned a language if he is able to use it in conversation. The ability to speak is 

also used in many contexts and for various purposes, such as social interaction. 

According to Thornbury (2012), there are gaps in English grammar, vocabulary, and 

phonological instruction for foreign language learners. In other words, learning to speak 

fluently in a foreign language is not easy. As a result, it becomes a barrier for teachers 

who provide online speaking instruction to students (Bakar, Latiff, & Hamat, 2013; 

Apriliyanti, 2020). 

The obstacles felt by pre-service teachers are also in the online teaching and 

learning process at home and also while at school. Without adequate facilities and 

infrastructure for the smooth teaching and learning process, there is a teaching and 

learning process that is not conducive. For online learning at home, facilities should be 

provided such as laptops, computers or mobile phones that will make it easier for 

teachers to provide online teaching and learning materials. The next obstacle is that 

there is no distance learning culture for pre-service teachers because so far the learning 

system has been implemented face-to-face, with the distance learning method making 

teachers need time to adapt and they face new changes that will indirectly affect the 

quality of learning outcomes. 

Methods 

In this study, the writer intends to explore EFL Pre-service Teachers perceptions 

toward the obstacls in their teaching speaking through online classes. This study aims to 

find out the perceptions of EFL pre-service teachers toward the obstacles that they faced 

in teaching speaking trhough online classes, especially at the high school level. The 

researcher of this study used qualitative research along with a case study methodology. 

To collect the data, the writer used participants' responses in semi-structured interviews 

from Lexy J Moleong (2010) The conversation was carried out by two parties, namely 

the interviewer who asked the question and the respondent who gave the answer to the 
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question. Documentation from Ary (2010:442) documentation is refers to a wide range 

of written, physical, and visual materials, including what other authors may term 

artifacts. 

The main objectives of this study were to explore what EFL pre-service teachers' 

perceptions toward the obstacles in teaching speaking trhough online classes. This study 

was therefore descriptive in nature. It uses a case study design and has both quantitative 

and qualitative elements (Creswell, 2014). 

The participants of this study were 26 EFL Pre-service Teachers taken from 

class 7A, at one of the universities in Cirebon, West Java. In this study, participants 

were take had carried out teaching speaking in online classes. Before conducting this 

study, the writer informed the participants about the purpose of the research and then 

provided an invitation to participate. Then there were only 3 pre-service teachers who 

were willing to be interviewed and they matched the qualifications I needed. 

The study used triangulation which according to Sugiyono (2011:329) is a 

technique of data collection that combines several existing data collection techniques so 

that the writer can check the credibility of the data with various data collection 

techniques and various data sources. The triangulation in the study includes interview 

and documentation study. 

Results and Discussion 

The findings reveal that this study reveals some important information related to the 

perception of pre-service teachers toward the obstacles in teaching speaking through 

online classes. Researchers discuss the statement into 3 aspects, namely: 

1. Teaching Preparation 

Subject matter is the information, tools and texts needed to plan and review the 

implementation of teaching and to assist in teaching and learning activities in the 

classroom. They are arranged systematically to display a complete picture of the 

competencies that must be mastered by pre-service teachers and then will be given to 

students to carry out the learning process. Therefore, teaching materials are very 

important in the learning process. In connection with the distance learning policy due to 

the Covid 19 pandemic, the material also experienced many changes and different 

obstacles in each teaching activity. This is in line with the results of research from 

Andri Anugrahana (2020) which states that although learning materials are easily 
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accessible, there are also many obstacles that make it difficult for students to access 

materials provided by lecturers. This is due to the poor internet network and also the 

storage memory from student gadgets which are no longer sufficient to accommodate 

the materials given by their lecturers. 

 

As stated by P1 and P2, P3 has explained how they design the preparation of 

teaching materials during this pandemic, they must go through the selection of several 

effective teaching media used to teach speaking in their online classes. The participant 

here is P1 who explained that the preparation for teaching speaking in the online class 

they use is by using zoom media, but sometimes there are obstacles from the available 

network, the teaching and learning process is carried out through whatsap groups. 

 

A different statement was explained by P2 in which the preparation of learning that 

has been well designed to be effective in teaching speaking in online classes is to use 

Microsoft Teams that have been provided by the school. And if there are problems 

when the meeting is held, then teaching will be carried out in the Microsoft Teams 

Group, because the Microsoft Teams application is not only available for virtual 

meetings, but also icons are available to keep track of student progress in learning in 

online classes. 

 

The next statement regarding teaching preparation explained by P3 is very different 

from the preparation carried out by P1 and P2, where P3 prepares speaking teaching in 

online classes by using and displaying videos from the Youtube application. P3 assumes 

that YouTube will help students to be more enthusiastic in doing speaking learning 

activities. but not denying that sometimes obstacles from gadgets and also the quotas 

owned by students sometimes make the learning process disrupted. 

 

“Usually, before I teach, the first is to prepare lesson plan. I use the media more 

often, using zoom meetings and also Whatsapp groups, because the children are 

more familiar with the media. the problem may be from the network, sometimes the 

signal is lost when the zoom meeting is in progress.” (P1) 

 

“When it comes to designing the preparation, first make sure to determine the 

material to be taught first, then I also know where the learning resources come from, 

the learning media or applications that will be used, such as zoom, icrosoftTeamsand 

youtube. , that's why I usually switch to teaching using Microsoft.Teams because in 

this application I can monitor the progress of students while they are working on 

assignments to what extent it is visible in the MicrosoftTeams application.” (P2) 

 

” If you're preparing to learn, especially online, I prefer to use videos like those from 

YouTube. later students can participate in the learning that I set on youtube, then use 

power point to convey the material, now that's actually media that attracts students' 
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attention more to take part in learning. However, the problem may be that not all 

students have qualified cellphones, and not all students have the money to buy 

quotas.” (P3) 

  

Based on the answers from interview participants, 3 participants stated that the 

preparation for Teaching was good, and the main thing was that they prepared teaching 

materials in advance, what applications would be used for online learning, pre-service 

teachers had prepared the materials quite well and the materials provided were also 

easily accessible . It's just that there is a the obstacles with the internet connection. 

However, there was one participant who stated that in preparation for online learning 

the speaking class had one of the toughest obstacles for the students, namely when there 

was one student who did not have an adequate smartphone to be able to access the 

application that the teacher had determined to learn speaking in the online class as well 

as limitations. the financial resources they have to buy credit/internet quota. It can be 

concluded that pre-service teachers have prepared as much as possible teaching 

materials in online speaking class learning, but there are still a few obstacles faced by 

some students in their online classes. 

 

2. Teaching Process 

The activities carried out by teachers in this section are also very significant in 

increasing creativity in online classes. Teaching can be considered as a permanent 

change because changes are brought to by a teacher through techniques such as 

developing certain skills, changing some attitudes, or understanding certain scientific 

laws that operate behind the learning environment (Sequeira, 2012). 

In the second aspect, namely the teaching process, the writer ask 3 questions, 

namely: the first is about the Teaching Strategy, the second is about how interaction , 

and the last is about the infrastructure and facilities used. 

On questions about teaching strategies 

P1 says " In a pandemic condition like this, the strategy that I might use when 

teaching English classes, especially Speaking, is using zoom, but usually I will give 

assignments to students using power point so that when presenting English 

assignments it is clearer because it is recorded on power point and Other students 

will also listen to the material presented. because of course there are obstacles when 

students present in online classes because of some obstacles, especially on the 

internet network.” 
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Statement P1 is proven by the picture below : 

 

Picture 1. 

This picture explains the learning activities carried out with zoom and students 

present assignments using powerpoint. 

Different statement expressed by P2: 

 “The teaching strategy might be better face to face? because, at the time I was 

practicing teaching, the position at the school was teaching in blended learning, 

well, so I continued to teach in the class but the students who came were only half of 

the class attendance, the other half were still following the lesson but by zooming in 

on the Microsoft Teams application. There I saw many differences between teaching 

virtually and face-to-face. The problem that arises when teaching virtual is maybe 

when students speak there is no sound or the network is cut off so that the fluency of 

speech that will be listened to is somewhat reduced, especially when students say 

English sentences and when learning is carried out in classrooms, students have to 

wear masks due to pandemic conditions..” 

Statement P2 is proven by the picture below : 

 

Picture 2. 
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This picture explains how the on going learning conditions are carried out online 

using Microsoft Teams zoom and students who are present in the classroom must 

comply with the health protocols that have been set by the school. 

P3 also has his own opinion which is: 

"The strategy is to do face-to-face learning via online, yes. Or we give video 

conversation assignments to students. I think this strategy is suitable for online 

learning. Where teachers can still see their students' speaking skills. The obstacle 

may be technical problems, namely cellphones/laptops slow, the network is not good, 

the quota is running out.” 

Statement P3 is proven by the picture below : 

 

Picture 3. 

The picture below shows how the pre-service teacher strategy conveys material 

to students through video conversations on YouTube, to then be demonstrated by 

students so that students know how to pronounce English sentences, this strategy will 

improve students' pronunciation in learning speaking. 

Based on the answers of interview participants, 3 participants have their 

respective learning strategies that are applied to online learning, especially in teaching 

speking, because even though it must be done online, learning must still be carried out 

properly. as stated by P1 the strategy used by giving assignments via power point and 

presented using zoom, he reasoned that with this strategy, when learning was carried out 

virtually the rest would still understand the material because it had been recorded on the 

powerpoint. It can be concluded that the learning strategies applied to online learning 

have been well prepared by pre- service teachers. However, there are still some 
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obstacles, such as poor internet network, exhausted internet quota, which results in 

students speaking their voices will be disjointed and unclear 

The second question regarding the interaction during the implementation of online 

classes 

P1 explained "Quite active, because this is a speaking class so students are indeed 

required to speak more. Even though the reality is still there are some students who 

are passive when learning online.” 

A different explanation was expressed by P2 "Less interactive, it could be caused by 

students who are embarrassed to ask questions and teachers who are not good at 

turning the classroom atmosphere into interactive learning." 

Further statement from P3 "I think the interaction that occurs during online learning 

is relatively passive. At that time when I taught many students chose to be silent 

when asked a question. But there were also students who were active in answering, 

but the population was just that. If the current term is students This active one 

becomes a backing for passive students who are afraid to answer.” 

Based on the answers from the interview participants, 2 out of 3 participants asked 

that the interactions that occur in the classroom are passive because not many students 

want to talk. Even if there are only a few people who talk and usually people who want 

to talk, that's all, so other students seem to rely on students who are used to talking to 

feel safe and choose to be silent. 1 participant stated that the interactions that occur in 

the classroom are quite active, because the teacher requires students to be active in 

soccer learning even though it is only in online classes. So it can be concluded that the 

interactions that occur during online learning are classified as passive. 

The last question from this aspect of the teaching process is about the constraints on the 

facilities and infrastructure used 

P1 said "The technical obstacles I face in teaching online are infrastructure such as 

cellphones and other supporting facilities such as quotas. In online learning, 

sometimes I give assignments in the form of videos so that my cellphone memory is 

full, and because online learning is carried out online, of course it requires a large 

quota. a lot. Even though the school where I teach is provided with a computer as well 
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as wifi, when all teachers are carrying out online learning, all automatically use the 

wifi available at school, this causes the network to slow down when giving material to 

students." 

Statement P1 is proven by the picture below : 

 

Picture 4. 

As has been proven in the picture below, where students get good facilities by the 

school, this facility is also given to teachers who will carry out learning activities with 

students via online, but because many teachers and students use facilities such as 

laptops, wifi which is used simultaneously and too often results in the emergence of 

obstacles when pre-service teachers provide material, especially when discussing 

speaking material. 

P2 also revealed how the obstacles that occur in the facilities and infrastructure used 

when online learning is carried out are:  

"The problem lies in the internet connection and also because my cellphone still has 

low specifications, RAM and memory are few, so sometimes it's not enough to 

accommodate a lot of learning material. " 

The next statement was expressed by P3:  

" Personally, I have problems using cellphones and laptops and their networks. Maybe 

some of my other friends are good at computers, who can use many applications for 

online learning purposes, if I'm not good at these things, I'm not very good at it. 

maximally in providing speaking learning materials in online classes.” 
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Based on the answers from interview participants, all participants stated that the main 

obstacle to facilities and infrastructure lies in the quota and internet network. For the 

problem of the difficulty of the internet network due to the location of students' homes 

which are difficult to get a good internet network while teachers can carry out teaching 

activities at school and use the wifi provided by the school. However, because there are 

too many people who use wifi at school, in the end it causes delays in delivering 

material to students. As for internet quota, when carrying out online learning for 

students who do not have WiFi, of course they will use their internet quota, but 

continuing to do online learning causes students' internet quota to run out quickly. In 

addition, the condition of the gadgets owned by the teacher is not good, so when the 

teacher is at home they must use the facilities that the teacher has at home even though 

the condition of the gadget is not good. This is an obstacle for teachers, because not all 

students have gadgets with good specifications. So when they deliver the meter online, 

they often have trouble accessing it because their phone memory is not enough. 

3. Teaching Evaluation 

Teaching Evaluation is a process of determining the level of achievement of learning 

objectives that have been determined in a systematic way. Teaching evaluation aims to 

collect information that becomes the basis for measuring the level of progress, 

development, and student achievement, as well as the effectiveness of educators in 

teaching. Measurement and assessment is the main activity in the evaluation of learning. 

The purpose of learning evaluation has two main points, namely first, collecting various 

information that will used as evidence of the development experienced by students after 

attending learning process within a certain period of time. Second, to measure and 

assess effectiveness of teaching and various teaching methods that have been applied by 

educators, as well as learning activities carried out by students (Arifin, 2012). in this 

aspect we will see how the results of interviews from participants. 

P1 stated that the evaluation obtained after teaching speaking in online classes had 

not increased much. however, as prospective P1 teachers, they continue to provide 

training to students so that in learning to speak students are more enthusiastic. 
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"Of course, not much has increased, in contrast to the learning that was carried out 

before going online. So this is an important role for all teachers, especially for me 

who is only a pre-service teacher." 

The same statement was also conveyed by P2, that when P2 received feedback from 

students regarding the speaking learning that had been given, it experienced an increase. 

even though students' confidence when they want to speak in online class they still feel 

embarrassed. 

"As a pre-service teacher, teaching online has a lot of obstacles, so it's definitely not 

going to increase." 

Furthermore, a different statement was conveyed by P3, in teaching speaking in the 

online class, it only experienced a slight increase. because there are still many students 

who are not fluent in pronouncing English sentences so that students are reluctant and 

less confident to convey in online classrooms. 

"Alhamdulillah, it is a little better than before, even though the students are not really 

fluent in speaking English." 

Based on the answers from the 3 participants stated that even though teaching 

speaking was done online, students' speaking skills did not improve much, students had 

to practice more. Students' speaking skills if they continue to be studied will be able to 

make students more confident when carrying out the learning process in class even in 

online classes. In addition, pre-service teachers must always monitor the development 

of students' speaking learning so that there is feedback obtained from the speaking 

material that has been taught to students in online classes. 

Conclusion & Recommendation  

This study works as an effort to find EFL pre-service teachers' perceptions 

toward the obstacles in teaching speaking through online classes. Based on the 

explanation above, it can be concluded that the online learning process poses certain 

obstacles for pre-service teachers, especially in taeching speaking process. These 

obstacles are broadly divided into three aspects of learning, namely Teaching 

preparation, Teaching process, and Teaching evaluation. 
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The first aspect, namely the Teaching Preparation, it was found that online learning had 

been well prepared by pre-service teachers, starting from the material, the application 

that would be used. But, in this discovery obstacles have been found, namely regarding 

internet network, and limited quotas owned by pre- service teachers and students. 

And the second aspect of the teaching process is divided into 3 discussion of questions, 

namely : 

1. The strategies used by pre-service teachers, and found the results that the 

strategy used by pre-service teachers is to conduct a virtual learning process 

from applications that have been determined by the teacher and the school. But 

from the use of the application determined by pre-service teachers, there are 

obstacles, namely the gedgets owned by students and pre-service teachers are 

not good. 

2. Discussion of the second question regarding student interaction when teaching 

speaking. The rese got the writer results that teaching and learning activities that 

occur online, especially in learning speaking are fairly passive . Because pre-

service teachers teaching speaking material in online classes, this causes passive 

students responses. Maybe students feel bored or other obstacles that exist in the 

teachers position. 

3. The third question to this aspect is the obstacles of the facilities and 

infrastructure used when online learning is carried out including, internet 

connection, gadgets owned by students and teachers are not qualified due to 

limited space in the gadget, computer and wifi facilities provided in schools that 

are used together make pre-service teachers find it difficult to access better 

networks. 

The last aspect is the teaching evaluation. From this aspect, it was found that 

students' speaking skills did not improve much, students had to practice more. In 

addition, pre-service teachers must always monitor the development of students' 

speaking learning so that there is feedback obtained from the speaking material that has 

been taught to students in online classes. The involvement of pre- service teachers in 

monitoring student learning progress in the speaking class is one of the best ways to 

increase students' self-confidence to be active in learning in their speaking class. 
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